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*Chicano and Latin American Studies 2015
Student Outcomes Assessment Plan Yearly Report
The following measures have been conducted to assess the CLAS Department’s achievement of the Goals and Student Learning Outcomes and to improve the curriculum offerings based on the results of the assessment:

2013-2016: Assessment Coordinator Dr. Ramon Sanchez
A. What learning outcome(s) did you assess this year?
Outcome number 1:  Students will demonstrate an understanding of the variable 
constructions and/or ideologies of race, class, and gender.
Outcome number 3:  Students will identify sources of racism, classism, sexism, 
and homophobia that have contributed to the historic oppression of Chicanos/as 
and Latinos/as.
Outcome number 4:  Students will demonstrate critical thinking skills and be able 
to express complex ideas verbally and in written assignments.

Outcome number 5: Students will demonstrate ability to conduct research using 
standard methodologies to critically evaluate evidence, to document the source of 
their information, and to write well-organized arguments supported by evidence.
Outcome number 6: Students will demonstrate an understanding of the 
requirements in terms of knowledge and behavior exhibited by professionals in 
fields relating to Chicano and Latin American Studies.
Course: student assignments and assessment activities were implemented in were lower division CLAS 3 Introduction to Chicano/Latino Studies (online and face-to-face), CLAS 30 Critical Thinking in Chicano and Latin American Studies, and upper division CLAS 120 Latina/o Cultural Changes courses.
B. What instruments did you use to assess them and what were the results and was discovered from these data (Section I and Section II)?
Courses worked on:
 in Section I for Blackboard-based Discussion Board Assignment were lower division CLAS 3 Introduction to Chicano/Latino Studies (online and face-to-face), CLAS 30 Critical Thinking in Chicano and Latin American Studies, and upper division CLAS 120 Latina/o Cultural Changes courses
and in Section II for Information Literacy assignment CLAS 3 (online and face-to-face) courses.
	Section I.
Goal: Applied to lower level CLAS 3 Introduction to Chicano/Latino Studies (online and face-to-face), CLAS 30 Critical Thinking in Chicano and Latin American Studies, and upper division CLAS 120 Latina/o Cultural Changes  courses: Blackboard Discussion Board Assignment
Blackboard-based Discussion Board Assignment

As a result of three CLAS faculty members attending the 2012 Fresno State Teaching Innovations Academy, the faculty incorporated the Discussion Board into CLAS courses. This time the assignment was applied in lower level CLAS 3 Introduction to Chicano/Latino Studies (online and face-to-face) courses. 
The Discussion Board Assignment is Blackboard-based and involved the following.  The student would read the required Discussion Board readings and respond to them by addressing topic statements or questions the Professor supplied.  Based on this, the student wrote two editorials, which were first peer reviewed.  The student then submitted the editorials to the Professor, who evaluated them and returned them to the student.  The Blackboard-based Discussion Board Assignment was used in the lower division courses CLAS 3 (online), CLAS 3 (face-to-face), CLAS 30, and one upper division course CLAS 120, measuring outcomes numbers 1, 3, 4, 5, and 6.

(a) Student Discussion Board entries based on the assigned reading and topic statement or question.

In terms of outcomes, the students read the assigned material in order to (1) do the student Discussion Board entries and answer the topic statement or question(s) based on the assigned reading.
(b) Rubric.

The rubric assisted in making the students aware of the assessment process by supplying the assignment criteria. The instructor was able to monitor their work and the students as well, by making the instructors’ expectations clear and by showing students how to meet these expectations. The instructor could address specific components of the students’ work and instructor feedback was useful for their following Discussion Board task.

The Review Rubric assisted the students in becoming more thoughtful judges of the quality of their own and others’ work, becoming increasingly able to spot and solve problems in their own and gave them opportunities to re-evaluate their work, which increased the students’ sense of responsibility for their own work.  The result was often marked by improvements in the quality of student work and in learning that was based on their ability to define quality work.  It offered a way for them to improve their performance.

This activity not only results in a greater learning experience.  It also enables students to feel a greater sense of ownership and inclusion in the decision making process.  The assessment rubric for written work indicated the following standards in two categories for the assignment: (1) student meets the standard and (2) student does not meet standard.

(c) The students submit their editorials.

Students become aware of different audiences, standards, and deadlines.  The process helped the students regulate, monitor, and guide their work.

Benchmark and Rubric:
The Department used a basic rubric with two columns to evaluate the work.  Students either met the requirements for meeting the standard, for which they were deemed proficient, or they did not meet all of the criteria and were deemed to have not met the standard.  (See Appendix 1 for the rubric.)  The benchmark or expectation was that a majority of the total number of students in the courses, who completed the assignments, would demonstrate proficiency.

The expectations were that the students would become more thoughtful judges of the quality of their own and others’ work, become increasingly able to spot and solve problems in their own and have opportunities to re-evaluate their work.  This process would increase the students’ sense of responsibility for their own work.  It offered a way for them to improve their performance.
Chicano and Latin American Studies Student Outcomes Assessment:

The assignment consisted of two parts.  One was the Discussion Board Blackboard student dialogue (two of them) and the second was the editorial (two of them).  The Assignment reinforced knowledge on issues, such as race/ethnicity, social class, and gender.  The following are the percentages of students who met the standard outcome for the Blackboard-based Discussion Board Assignment used in lower division CLAS 3 (online), CLAS 3 (face-to-face) Introduction to Chicano/Latino Studies, CLAS 30 Critical Thinking in Chicano and Latin American Studies courses and upper division CLAS 120 Latina/o Cultural Changes in the fall 2015 and spring 2016.  The Blackboard-based Discussion Board Assignment consisted of two parts: Discussion Board Blackboard dialogue and editorial.  The Blackboard-based Discussion Board Assignment measured outcomes number 1, 3, 4, and 5.
Semester

Course
Part 1 (5% of course grade): first Blackboard Discussion
Percentage of Students Who Met Standard Outcome
Number of students in the class

Part1 (10% of course grade): first Editorial
Percentage of Students Who Met Standard Outcome
Number of students in the class

fall 2015
CLAS 3 online

  82%
44
56% (most of the ones who did not meet the standard did not submit the editorial)
44
fall 2015
CLAS 3
  90%
40
47% (most of the ones who did not meet the standard was due to 
introductory problems, e.g., lack of thesis)  
40
fall 2015

CLAS 30
  92%
34
   89%
34
fall 2015

CLAS 120 
  75%
15
 100%
15
spring 2016

CLAS 3

online
  72%
47
   71%
47
spring 2016

CLAS 3
  84%
31
   80%
31
spring  2016

CLAS 30
100%
39
   87% 
39
spring 2016

CLAS 120 
  90%
33
   81%
33
Semester

Course
Part 2 (5% of course grade): second Blackboard Discussion
Percentage of Students Who Met Standard Outcome
Number of students in the class

Part 2 (10% of course grade): second Editorial
Percentage of Students Who Met Standard Outcome
Number of students in the class

fall 2015

CLAS 3 online

  88%
41
  70%
41
fall 2015

CLAS 3 
  90%
37
  70% (there was improvement in introduction development, especially on the thesis) 
37

fall 2015
CLAS 30
  95%
34
   89%
34
fall 2015

CLAS 120 
100%
15
 100%
15
spring 2016

CLAS 3 online

  70%
47
   70%
47
spring 2016

CLAS 3 
  90%
31
    80%
spring  2016

CLAS 30
  89%
39
    85%
39
spring  2016

CLAS 120 
  94%
33
    89%
33



	Section II.

Goal: CLAS 3 Introduction to Chicano/Latino Studies: Information Literacy Assignment
(1) Measured outcomes:

The Information Literacy assignment was used in a lower division CLAS 3 (online), CLAS 3 (face-to-face) courses.  The goal was for students to learn how to incorporate and/or reinforce information literacy skills through a two part assignment that imparts information literacy skills through library and classroom activities in which students learn to access, evaluate, use and integrate information and ideas found in print, media, and digital resources enabling them to function in a knowledge-based economy and technologically-oriented society.

 Students fulfilled a two part assignment process that was assessed by two examinations.  Through the assignment, the students’ knowledge on issues, such as race/ethnicity, social class, and gender, are reinforced; sources of historic oppression of Chicanos/as and Latinos/as are analyzed; critical thinking skills are demonstrated; and using standard methodologies, the students’ ability to conduct research, critically evaluate evidence, document the source of their information, and to write well-organized arguments supported by evidence are demonstrated.

An assessment for the CLAS 3 Introduction to Chicano/Latino Studies (online and face-to-face) courses Information Literacy assignment was based on a two part assignment/examinations.  The following standards in three categories were applied.

The benchmark standards are in three categories of information use and evidence on the review rubric.  The bench mark or expectation was that a majority of students in the classes would be deemed proficient in each of these categories on the rubric.

       The Information Literacy assignment used in the CLAS 3 course measured outcomes numbers 1, 3, 4, and 5. 

(1) Description:

Part one of the Information Literacy assignment required that the student to first discuss information literacy issues, then review an online library workshop.  Afterwards, they would take an examination.  Then the students would discuss the information literacy issues the first part of the process brought up, especially the one dealing with validity.  The second part of the Information Literacy assignment consisted of an examination based on the previous workshop, examination, and discussion about information literacy issues.  Once this examination was returned, the class discussed the two parts of the assignment.
(2) Results
The following are the percentages of students who met the standard outcome for the Information Literacy assignment in a lower division course: one face-to-face CLAS 3 course and one online, fall 2015 and spring 2016.  The assessment measured outcomes numbers 1, 3, 4, and 5.  

Semester

Course 
Part 1

Percentage of Students Who Met Standard Outcome

Number of students in the class

Part 2

Percentage of Students Who Met Standard Outcome 

Number of students in the class

fall 2015

CLAS

3 online course
72% 

44
70% 

44
fall 2015
CLAS 3 
80%

40
72% 

44
spring 2016

CLAS 3 online course

65% (most who did not fulfill the standard did not take the exam) 
47
70%
47
spring 2016

CLAS 3
87%
31
70%
31

	

	


	The Department continued to examine and evaluate the evolving Blackboard-based Discussion Board Assignment.  The Blackboard-based Discussion Board Assignment was applied to lower division CLAS 3 (online), CLAS 3 (face-to-face) Introduction to Chicano/Latino Studies, CLAS 30 Critical Thinking in Chicano and Latin American Studies courses and upper division CLAS 120 Latina/o Cultural Changes in the fall 2015 and spring 2016, which measured outcomes numbers 1, 3, 4, 5, and 6.

      The results indicated that the majority of students met the standard outcome for the Blackboard-based Discussion Board Assignment in both CLAS 3 (online and face-to-face) courses.  In the CLAS 3 online course, the low result of students who met the standard outcome in Part 2, editorial part of the Blackboard-based Discussion Board Assignment, was because most of the ones who did not meet the standard did not submit the editorial.  The issue here appears to be a student lack of consistency in following the course schedule (dates, times, Module sequence), for which they as students are responsible for completing.  For the online course, reminders about deadlines and assignments will be increased.  Students in general met the standard outcome in CLAS 30 and CLAS 120. 
 In the online course, students had to interact directly with each other, and in their discussions about the Blackboard-based Discussion Board Assignment and the editorial topics, making many consider the previous statements of fellow students before replying.   This offered opportunities for communal brainstorming and to engage the course material with fellow students in preparation for the editorial.

In the face-to-face courses, students also had to interact more directly with each other, and in their discussions having the opportunity to brainstorm on the topic for the Blackboard-based Discussion Board Assignment and the editorial, and making many consider the statements of their fellow students before replying.  However, there were, both before the assignments were done and after, in class discussions about the Blackboard-based Discussion Board Assignment and the editorial topics.  This added to the broadening of the topic and to the clarification of questions by the students that assisted them in building topic points.    

The faculty observed from the available results that as a whole the implementation of the Assignment reinforced knowledge about issues, such as race/ethnicity, social class, and gender.  It created more opportunities for the students to prepare to for the writing assignments through low stakes exercises (e.g., Discussion Board Blackboard student dialogue).  Also, repetition of the exercises (two times over the course of the semester) gave the students the chance to learn from previous mistakes, from instructor feedback, and improve their writing and critical thinking skills. The Assignment showed the students the importance of the re-writing and re-evaluating process, as well as the responsibility of the students to meet deadlines.  They gained editing and writing experience thanks to the Assignment.  Based on results of the Blackboard-based Discussion Board Assignment, the indications are that most of the students improved in their writing and critical thinking skills and understood race/ethnicity, social class, and gender better.
      In addition, the Department applied then Information Literacy Assignment to CLAS 3 Introduction to Chicano/Latino Studies (online and face-to-face) courses, measuring outcomes numbers 1, 3, 4, and 5.  The Information Literacy Assignment is aimed to impart information literacy skills through activities in which students learn to access, evaluate, use, and integrate information and ideas found in print, media, and digital resources enabling them to function in a knowledge-based economy and technologically-oriented society.
       Most of the students met the standard outcome for the Information Literacy Assignment in the online and face-to-face CLAS 3 courses, indicating a steady success.  In general students were able to demonstrate access to needed information and to incorporates selected information into his/her knowledge base and accomplish a specific task.  The students had to consider how to use information to complete class assignments and conceptualize the information they used in connection to the course topic. 



	C. What changes did you make as a result of the findings?
CLAS faculty members continue to assess the Department’s achievement of the goals and student learning outcomes and to improve the curriculum offerings based on the results of assessment measures and outcomes.  This is part of the engagement process brought about by informed decisions for continuous improvement.
      For the long term, the Department’s focus is on the areas of student communication and critical thinking skills.  Consequently, the Blackboard-based Discussion Board Assignment writing aspect of the assignment has proven promising as well as the Information Literacy Assignment.  The assessment results suggest that students are engaging issues, applying critical thinking, and developing communication skills.  These processes (1) broaden the students’ perspective and (2) make them capable of using and understanding information in a deep and comprehensive manner.
       During the academic year, CLAS faculty worked to adjust the assessment measures to address areas that will strengthen student development and the Department’s effectiveness.  The CLAS Department will implement the Oral Communication Evaluation Assignment with rubric in CLAS 9 Chicano Artistic Expression course (outcomes 3 and 6) for the next academic year, continuing advancing communication and critical thinking skills but in a different area.  

       With the assistance of the SOAP, the Department carries on with the commitment 

to enhance the curriculum by continuing to redesign, modify, update, and/or create 

new courses.  As part of the Department’s Action Plan, the Department, for instance, 

has implemented and is enhancing the following:

W course:
CLAS 102W Chicana/Latina Writing and Culture course (all undergraduate students 
must demonstrate competency in writing skills at the upper-division [junior-senior] 
level as a requirement for graduation.  Students must complete Fresno State's writing 
requirement, either by taking a course with a “W” designation or passing the writing 
exam)
Cross-listed courses:
in process CLAS 171 Multicultural, Brazil/HIST 109T, in process CLAS 173/PLSI 
148
On-line 
courses: CLAS 3, 9, 30, 170 and in process CLAS 114
Discover e tablet courses:
CLAS 9, 30, 145
Service Learning:
in approval process SL CLAS 172 Migration in the Americas.
     The Department is in the process of reconsidering and reworking the questionnaire for the Chicano and Latin American Studies Majors.
      The faulty members continue to discuss the assessment issues to examine and 
evaluate the evolving assessment measures (such as the Information Literacy 

Assignment, Blackboard-based Discussion Board Assignment) and to monitor the 
process and assure that the Department assessment plan is in place. 
       For the long term, the Department will continue to address student weaknesses in 
     the areas of communication and critical thinking as part of the teaching-learning 
     process.  The Department will examine and address the issues of student 
     communication and critical thinking skills along with consideration of available 
     resources to assist in improving student learning and development. 


	


D. What assessment activities will you be conducting in the 2016-17 academic year?
For the next academic year, the Department will apply the Oral Communication Evaluation Assignment (with rubric) in CLAS 9 Chicano Artistic Expression (outcomes 3 and 6), which will evaluate oral communication in the areas of delivery, content, and organization.  
Department will continue re-evaluate the questions and structure of Student Survey in connection to the Department’s curriculum and pedagogical goals.

E. What progress have you made on items from your last program review action plan?


Department Action Plan, Five Year Vision (2015):

II.  
Specific actions to be taken to achieve the vision
1) REVAMP THE MINORS IN CHICANO/LATINO STUDIES AND LATIN AMERICAN STUDIES AS PART OF CURRICULUM DEVELOPMENT: The Department will continue to foster inter-departmental relations by revamping the minors that the Department offers and by creating new courses and/or revising existing ones, with an emphasis on Service Learning, hybrid, and/or online courses.

a. Lower the number of units in both CLAS Department minors in Chicano/Latino Studies and Latin American Studies and transform the CLAS 145 course into a Service Learning course.

b. The minors redesign incurs no cost. Service Learning course redesign requires training, necessitating a stipend for the faculty member developing the course.  

c. In collaboration with Jan & Bud Richter Center for Community Engagement and Service-Learning the instructor will apply for summer stipend course redesign.

d. Benchmark and timeline for Minor Requirement Revamping.

e. Benchmark and timeline for Service Learning Course Redesign. 

2) CREATE “CULTURAL COMPETENCE” CERTIFICATES TO ENHANCE COMMUNITY AND CROSS-COLLEGE COLLABORATIONS: The Department will expand its partnerships with local, state, and regional agencies, businesses, organizations, and K-12 institutions for mutual benefits to students, faculty, and our communities. Faculty members will be encouraged to take advantage of the capabilities of new technologies in the delivery of their programs and in pursuit of their scholarly activities.

a. Creation of one “Cultural Competence” certificate in collaboration with a major department, such as Nursing, Business, or Education. 

In addition, the CLAS Department will explore the possibility of implementing an online certificate.  
b. N/A

c. In terms of funds and resources, the Department will collaborate with Continuing and Global Education to promote the certificates aiming to reach off-campus communities.

d. Benchmark and Timeline for Establishing Collaborative Certificate.
3) CONTINUE TO DEVELOP AND SUPPORT FACULTY RESEARCH: The CLAS Department faculty will continue to engage in research and other scholarly activities to ensure strong cultural competency and general education to students. Most importantly, faculty research will contribute in broadening their understanding, teach the life skills of critical and creative thinking, oral and written communication, individual and group problem solving, and appreciation of ethnic diversity.

a. To enhance student learning beyond the classroom, the Department will offer 

experiential opportunities, e.g., field trips, internships, and service learning, and will promote study abroad opportunities for students.

b. N/A

c. The Department faculty will apply for grants, such as COSS Research/Creative 

Activities Awards Program; Undergraduate Studies Research Grant; and ASI; 

d. The Department faculty will implement those activities annually.

III.  
Additional information the department may wish to include


The CLAS Department faculty will assess the need for a new tenure track hire 


based on the results of the three-year target goals.
F. Appendix With Rubric

 CLAS 3, 30, 120 Blackboard Discussion Board Assignment Review Rubric

In the Review Rubric, students who fulfilled the criteria within “meets standards” were deemed proficient and students who had work with elements from the criteria for “does not meet the standard” were deemed to not be proficient.
Editorial rubric Bb

	CATEGORY
	Meets Standards
	Does Not Meets Standards
	Points

	Position Statement
	The position statement provides clearly, or with only a few problems, a statement of the author's position on the topic with strong premises.
	A position statement is present, but does not make the author's position clear or there is no position statement.
	

	Evidence and Examples
	All or most of the evidence and examples are specific, relevant and explanations are given that show how each piece of evidence supports the author's position.
	Little or no evidence and examples are relevant AND/OR are not explained.
	

	Information use
	Information used in a relevant, reliable manner that is cited appropriately.
	Little or no relevance nor reliable information used and no appropriate citation format.
	

	Critical Reasoning
	Avoids or mostly flaws in critical reasoning.
	Flaws in critical thinking or no critical reasoning.
	

	Organization
	Arguments and support are provided in a logical order that makes it easy and interesting to follow the author's train of thought.
	Many of the support details or arguments are not in an expected or logical order, distracting the reader and making the essay seem very confusing.
	

	Grammar and Spelling
	All or most sentences are well-constructed and avoid errors in grammar and spelling.
	Sentences are not well constructed and contain an excessive amount of grammar and spelling errors.
	

	Closing paragraph
	The conclusion is strong and leaves the reader solidly understanding the writer's position.  Effective restatement of the writer’s position statement. 
	The author's position is not clear or there is no conclusion— the paper just ends.
	

	Comment(s)
	

	Total Score
	
	


